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home. He looked in an aperture |

in a tree. He thought the frog
could have jumped into the
aperture. It was empty.

The dog looked in the grass.
An owl watched him. The boy
climbed a tor to see. He was
high up on the tor and calling
very loud. He thought the frog
could hear him and he saw
some green animals away from
the trees.

in an aperture in a tree. He
thought the frog could have
Jjumped into the aperture.
However, it seemed vacant.

The dog sniffed around. An owl

v @ . | observed him investigate. The
| 2" | boy climbed a tor to see. He
| L8411 | was high up on the tor and call-
e W | ing very loud. He suspected the
AL | . | frog could hear, then spied
& | motion in the distance.
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e Young children learn partial meanings for -and generalize- novel words after only two exposures
N a story reading context

e \\While children did not make explicit selections systematically related to speech complexity, they
looked more toward the referent of a rare word embedded In simpler speech

e Preservation of the narrative or difficulty of Simple speaker may have obscured contrast

e (Greater contrast between levels of complexity (i.e., all familiar words versus many novel)

e | onger exposure to complexity differential before rare word presentation

e Alternative critical questions (e.qg., “Was one of my friends easier to understand?”)
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Speaker Selection

PPVT by Speaker Selection

e SImple speaker uses all words on the M-CDI
(Fenson et al., 2007)

e Complex speaker uses later-acquired words
(Kuperman et al., 2012)
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